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Abstract: The aim of this research is to determine, interpret and provide recommendations on instructional practices
and evaluation of classroom teachers working with mainstreaming students at schools in the North Cyprus. A qualitative
research method was used in the research. Data was collected through semi-structured interviews as one of the qualitative
data collection methods. The interview form used in the research included 10 questions related to design and teaching practices
as well as evaluation of the effectiveness of the instruction. Interviews were conducted with 12 classroom teachers working at
mainstreaming classes under the North Cyprus Ministry of National Education and all interviews were recorded. These data were
transferred to a digital environment where they were interpreted as code titles. The results showed that classroom teachers carry
out in-class practices for teaching methods and activities of their mainstreaming students, and benefit from visual materials that
they prepared with an assistant teacher. However, the classroom teachers also stated that they are unable to allocate time for
their mainstreaming students because of the large numbers of students in the class and therefore they send their mainstreaming
students to the special education teachers in their schools. It was determined that classroom teachers make their evaluations
based on the level, interest and ability of students when evaluation the effectiveness of teaching.
Keywords: Mainstreaming education, Instructional practices, Evaluation in Education, mainstreaming in North Cyprus.

Introduction
Individuals with special needs are defined as people with different needs compared with their peers
in terms of all developmental characteristics (Hornby, 2015; Sagiroglu and Uzunboylu, 2018). Inclusion
refers to the special inclusion of children with special needs in the education and training of class peers
with normal development. In other words, it is the process of facilitating more constructive psycho-social
relations of children with special needs (Zagona, Kurth and MacFarland, 2017). The main purpose of
mainstreaming education is that individuals with special needs receive education with their normal peers
who do not need special education. Mainstreaming education is carried out full-time and part-time. Parttime mainstreaming is carried out by individuals with special needs in some classes with their peers in
or out of the classroom. All of the individual’s needs should be taken into consideration when planning
part-time and full-time mainstreaming education (Batu, 2000; Delubom, Marongwe and Buka, 2020).
Today, with the advances in the education system, it is possible to meet all of the educational needs
of individuals with special needs and for them to receive education together with their peers through
mainstreaming education (Forlin et al. 2009; Oncul, 2003; Coskun, Gur and Aykutlu, 2014). When
individuals with disabilities are educated in the same environment with their peers, it is observed that their
learning speeds increase in the academic and social sense and their communication skills are positively
affected by observing and imitating their peers. It is also emphasized that when they are accepted by
their peers in the school environment, they become more confident in society. According to the literature,
when the academic development between the children attending special education institution and the
children attending mainstreaming class is compared, it can be said that the academic development of
those studying in mainstreaming environments is faster (Anilan and Kayacan, 2015; Gavish, 2017).
In order to benefit the individuals with special needs in inclusion education, it is important to make
the education environment of the children with special needs suitable and to provide the materials in the
support education class when necessary (Gavish, 2017; Anilan and Kayacan, 2015). Research shows
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that the personal characteristics of teachers affect their teaching. Teachers’ intelligence, tolerance, proper
communication skills, professional background and field knowledge determines the success of their
teaching. Therefore, research on teacher behavior has increased (Wenglinsky, 2000; Cochran-Smith,
2001). Research has shown that when teachers have positive attitudes towards mainstreaming, they
can easily adapt to meet the learning needs of mainstreaming students (Elsayed and Salama, 2020).
Consequently, teachers having sufficient knowledge and skills is an important factor in the development
of positive attitudes towards mainstreaming education (Voltz, Brazil and Ford, 2008; Orel, Zerey and Toret
2004). In the study conducted by Gozun and Yikmis (2004), it was concluded that classroom teachers
receiving inclusion education were more favorable to inclusion education practices than classroom
teachers not receiving education.
The most important factor in the successful implementation and execution of mainstreaming is
classroom teachers (Sabayleh and Alramamneh, 2020). Teachers should be willing and positive about
their duties in mainstreaming education. Classroom teachers, who have children with special needs in
their class, individualize and evaluate the teaching considering the differences of students with special
needs. Within this framework, families work in cooperation with related institutions and organizations
(Sucuoglu and Akalin 2010). It is especially important for teachers to accept their students with special
needs, get to know them well and approach them selflessly. Individualized education programs should be
prepared for the students with special needs and correct evaluations should be performed by teaching
according to the interests and abilities of the students. The physical structure of the classroom, which is
the in-class arrangement, should be organized according to the child and appropriate materials should
be prepared for the lesson. Class teachers should work in collaboration with other teachers (Ozkan and
Tokel, 2020). Acceptance of students with special needs in the classroom by their peers depends on the
peer information to be made by the class teacher and the preparation of the class for mainstreaming
education (Guleryuz, 2009).
The knowledge of the personnel involved in mainstreaming education is generally limited (Aravind
and Refugio, 2019). For this reason, classroom teachers have particular difficulties in providing successful
education in inclusion education. (Anilan and Kayacan, 2015). In-service trainings should be organized,
and classroom teachers should be provided with information about special education. Teachers need
to understand the type of disability of the child well and make classroom arrangements, instructional
adaptation and evaluation accordingly. It is especially important that teachers are willing, patient and
selfless in the mainstreaming process (Anilan and Kayacan, 2015; Sahin, 2010). Vural and Yikmis
(2008) emphasized that the instructional practices in inclusion practices are of great importance for the
achievement of the desired success in the education of students with special needs. Therefore, classroom
teachers have a significant role in the teaching and evaluation phase of inclusion practices. In addition,
in terms of children with normal development, their behaviors such as respect, help, tolerance and
understanding are positively affected by receiving education with their peers with special needs. Class
teachers should prepare programs according to the interests and abilities of the students and increase the
interaction of the students by organizing in-class activities (Gul and Vuran, 2015). Jacob and Olisaemeka
(2016) listed the most important factors of inclusion in their study as preparing programs to meet the
needs of the students, adapting teaching, using teaching methods and techniques that the student will
understand and providing support education services. Looking at the research that reveal the problems
that classroom teachers experience with regard to teaching practices in mainstreaming practices, we can
say that teachers use different materials for the students with special needs during the lesson and explain
the information to be given in the simplest form, yet they still need support in the process of instructional
adaptation and evaluation (Sadioglu, 2011).
It is necessary to make adaptations to the course contents and class order for students with special
needs who receive inclusion education (Taspinar, 2019). Appropriate materials that consider the special
needs of the students and are in accordance with the courses planned should be used. In order for
inclusion education to be successful, classroom teachers should be equipped with instructional practice
and evaluation (Olcay-Gul, 2014; Shaw, 2011). If the physical structure of the classroom, materials used
in teaching, adaptations in instructional practices and assessment are not suitable according to the
individual’s disability status, interests and skills, inclusion education will not have a positive effect on the
individual (Pliner and Johnson, 2004; Uzunboylu, 2019). It should be noted that different materials that
appeal to different senses and different methods, such as cooperative learning, learning by discovery and
direct instruction, should be used besides the plain narrative method in the classrooms where students
receive mainstreaming education, as they have different needs as well as development and learning
characteristics and therefore cannot benefit equally from the uniform education offered to them. Peer
support and teaching must be included in the teaching and learning processes (Gul and Vuran, 2015;
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Evans et al., 2010).
When working with students with special needs, assignments should be given according to the
development of the students based on their in-class situation, and the assessment should be made
in accordance with the student’s interests and abilities, and most importantly, the deficiency rate (Zeff,
2007). When we examine the studies carried out with classroom teachers regarding mainstreaming
education, we see that in-service training for special education field knowledge is of great importance
for positive opinions and effective education according to the opinions of classroom teachers about the
mainstreaming practice (Demir and Acar 2010; Ozaydin and Colak 2011; Calisoglu and Tanisir, 2018). As
a result of some research, it was found that there are negativities related to inclusion. It was concluded that
mainstreaming education could not be realized as desired due to reasons such as the physical structure
of the school and the unsuitable class size, the unequal distribution of inclusion students to the classes,
the demands of the classroom teachers not being met, insufficient material support, and insufficient inservice trainings despite the fact that the teachers received assistance from the training support teachers
(Sarac and Colak 2012; Guzel 2014; Yaman 2017). When the studies were examined in general, it was
found that classroom teachers emphasized that they did not find themselves sufficient about inclusion
education, that support education services and material support were not provided, and that they wanted
to improve themselves in relation to the education of students with special needs but they did not receive
education support in this sense (Dagli and Oznacar, 2015; Germano, Brito and Capellini, 2017; Sardohan
and Akcamete, 2018; Bayrakli and Sucuoglu, 2018). In order to be effective in mainstreaming education,
it is of great importance to determine the actions of classroom teachers regarding instructional practice
and evaluation, and to take necessary precautions and to provide the necessary support in this area. The
aim of this research is to determine what primary school teachers who work in mainstreaming schools
in the TRNC and who are mainstreaming students in their classroom do with regard to instructional and
evaluation practices.

Materials and Methods
The qualitative research method was used in order to determine what teachers do in terms of
instructional practice and evaluation in mainstreaming practices. The information collected by the
qualitative research technique varies. Data obtained from this approach can be in the form of observation
notes, interview records, documents, pictures and other forms. The interview method was also used in
this study. The interview technique is divided into structured, semi-structured and unstructured. As a data
collection tool, a semi-structured interview form was developed by the researchers. In the semi-structured
interview technique, questions were asked to the interviewees in a systematic order and the participants
were allowed to answer freely (Buyukozturk et al., 2017). The first version of the form used in the study
was open-ended, consisting of ten questions: six questions about patterning and practicing instruction
and four questions about evaluating the effectiveness of instruction.
Study Group
This study was carried out to determine the activities of classroom teachers with mainstreaming
students working in primary schools about instructional practice and evaluation in mainstreaming
practices. In this research, data was collected by interviewing teachers who worked in primary schools with
mainstreaming students in their classes. The study group of this research consists of 12 mainstreaming
class teachers working in primary schools with resource rooms in accordance with the permission obtained
from the TRNC Ministry of National Education.
Demographic Information on Teachers
Table 1 shows the gender, age, and seniority information of the teachers in the research, whether
the teachers had received mainstreaming education, the period for which they had worked in the
mainstreaming class and the faculties from which they had graduated. Alphabetical codes were assigned
to each of the teachers participating in the research.
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Table 1
Demographic Information on Teachers

Data Collection
In this study, the data was collected by using the semi-structured interview method, which is one of
the qualitative data collection techniques. An interview form consisting of ten questions was used in order
to determine the activities of the classroom teachers with mainstreaming students towards instructional
practice and evaluation. The questions are as follows:
(1) What are the adaptations that teachers make in teaching methods and activities in line with the
educational needs of students with special needs?
(2) What measures are taken by teachers to facilitate the interaction of students with special needs
with other students?
(3) What kind of materials do teachers prepare for students with special needs?
(4) What kind of support did the teachers receive regarding the teaching of students with special
needs and what do they do about this subject?
(5) What are the problems that classroom teachers experience in designing and implementing
instruction in mainstreaming and what do they do to overcome these problems?
(6) What do classroom teachers do to improve their skills in designing and applying instruction in
mainstreaming?
To evaluate the effectiveness of teaching:
(1) What do the classroom teachers do with regard to evaluating the effectiveness of the instruction
they perform with the students with special needs in mainstreaming?
(2) What do the classroom teachers do during the mainstreaming process to share the evaluation
results with the special needs student, their family and other staff working with the student?
(3) What do the classroom teachers do with the evaluation results in the mainstreaming practice
when determining the educational objectives?
(4) What do classroom teachers do to improve their skills in assessing teaching effectiveness?
The interview questions were asked to the participants according to the determined order and if
the answer to a subsequent question was given while answering that question, it was not asked again.
230
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During the interview, any part of the questions that the teachers did not understand was explained. The
explanation was done in a way that prevented the interviewer from shoving a particular idea that could
cause the interviewee to give an expected response. In the following parts of the study, the names of the
teachers who participated in the interview have been coded for ethical reasons.
Data Analysis
The sound recordings collected for the research were written on papers and every word heard
during this casting was transferred to the computer verbatim. After the recordings were transferred and
edited, each line was given a number and the sound recordings were listened to again and compared
with the transferred text in order to check the accuracy of the data. A total of 20 pages were obtained
from the data gathered from all the interviews. In order to encode the data, data with meaning integrity
was determined and a coding list was obtained. The data showing meaningful equality were themed.
The themes were presented in percentages and frequency tables and shared in the findings section. In
the process of data analysis, codes and themes were interpreted in a comprehensible language and the
results were determined.
Validity and Reliability
In this study, the opinions of two experts were taken for the interview questions that were firstly
prepared within the scope of the validity and reliability studies, then a pilot scheme was applied with
the interview questions and the questions were finalized. Subsequently, the researcher asked all
questions in the same order with the same sentences during each interview and the data were collected
by recording the sound. The data transferred from the audio recording was transferred to a computer
and then transcribed. For the reliability of this document, an expert instructor wrote a randomly selected
audio recording. The obtained documents were compared with each other and the reliability study was
conducted. Subsequently, expert opinion was continually received during the coding and thematization of
the data and finalized.

Results
The Views of Classroom Teachers on Designing and Practicing Teaching for Mainstreaming
Students
Primary school teachers were asked six questions in order to determine their views on “Designing
and Practicing Instruction for Mainstreaming Students” and the answers given to these questions are
explained below.
The views of teachers regarding the question “What kind of adaptations do you make in the teaching
methods and activities in line with the educational needs of the students with Special Needs?” were as
follows:
Table 2
Teachers’ Views on Adaptations Made in Teaching Methods and Activities

When the answers of the class teachers to the questions asked about what they do in the teaching
methods and activities of the students attending mainstreaming education are examined, it can be
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concluded that unlike the other students, mainstreaming students sit in the front row or at the teacher’s
desk, the teachers give different tasks to other students in the classroom in order to take care of the
students with special needs. Teachers make use of the visual materials prepared by the support education
teacher and themselves, and that they direct the student to the special education teacher in their academic
classes because of the crowded class size.
Teachers’ views about the question “What measures do you take to facilitate the interaction between
the student with special needs and other students?” were as follows:
Table 3
Teachers’ Views on the Measures Taken to Facilitate Interaction with Other Students

In the question posed to the classroom teachers to determine what they do to facilitate the
interaction between the students with special needs and their peers, it was observed that group activities
were conducted, some teachers informed their students about the status of the students with special
needs at the beginning of the semester, some teachers gave certain tasks to their mainstreaming students
and others encouraged the students with special needs to collaborate with other students with whom they
could easily understand. In addition, it was concluded that some teachers did not implement any practices
in order to integrate the students.
Teacher opinions about the question “What kind of materials do you prepare for students with
special needs?” were as follows:
Table 4
Teachers’ Views about Materials Prepared for Students with Special Needs

Looking at the answers to the question “what kind of materials do you prepare for the students
with special needs?” that was directed to the classroom teachers, it was concluded that they provided
education independent from the textbooks. They brought the materials from other special education
institutions, they demanded the materials from the families, they benefited from the materials prepared
by the special education teacher and themselves and that they also benefited from the technology. The
answer “I do not use any additional material other than general textbooks” was also found among the
findings. However, in general, the teachers stated that they found solutions for the material themselves
and that the Ministry of National Education does not provide material support within the scope of inclusion.
The views of teachers regarding the question “What kind of support do you receive regarding the
teaching of special needs students directed to classroom teachers? What do you do about this?” were as
follows:
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www.ijcrsee.com

Gur, P., & Yikmis, A. (2021). Determining practices of classroom teachers who have mainstreaming and special needs students
in their classes, International Journal of Cognitive Research in Science, Engineering and Education (IJCRSEE), 9(2), 227-239.

Table 5
Teachers’ Views Regarding Support Received During Teaching

Looking at the answers to the question “what kind of support do you receive regarding the teaching
of special needs students?” directed to the classroom teachers, it was concluded that they received
the greatest help from the special education teachers in their schools, they exchanged information with
other mainstream teachers, and they developed themselves by conducting research about the special
education area.
The views of teachers regarding the question “What do you experience in designing and practicing
instruction directed to classroom teachers? What would you suggest overcoming them?” were as follows:
Table 6
Teachers’ Views about the Teaching and Design

Looking at the answers to the questions posed to the teachers in order to determine what they
have experienced in designing and practicing instruction, they stated that they obtained special results in
cases where they worked in cooperation with special education teachers, conducted research according
to the interests and abilities of the child, and were challenged in teaching. In addition, there were teachers
who said that they did not have any difficulties in designing the teaching method and did not make any
additional applications in this regard.
Teachers’ views on the question of “What do you do to increase your skills in designing and
practicing teaching?” were as follows:
Table 7
Teachers’ Views Regarding Support Received for Designing and Implementing Teaching

Looking at the answers to the questions posed to the teachers in order to determine what they
are doing in order to increase their skills in designing and practicing instruction, it was determined that
they received help from the special education teacher in the school, they developed themselves by doing
research about the special education field and they participated in the courses offered by the Ministry of
Education within the scope of in-service trainings.
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To evaluate the effectiveness of teaching
Four questions were asked to the classroom teachers to determine their views on “Evaluating the
Effectiveness of Teaching” and the answers given to these questions are explained below.
Teacher’s opinions about the question “How do you evaluate the effectiveness of your teaching with
special needs students?” were as follows:
Table 8
Teachers’ Opinions on Evaluating the Effectiveness of Teaching

When the answers given by the classroom teachers in terms of evaluating the effectiveness of
teaching were examined, it was found that, unlike other peers in their classrooms, they evaluated inclusion
students according to their level, interest and ability. In addition to this, it was observed that there were
teachers who did not use a different assessment method, as well as schools where special education
teachers conducted the evaluation.
Teacher opinions about the question “What do you do in in terms of sharing the evaluation results
with the special needs student herself/himself, her/his family and other staff working with the student?”
were as follows:
Table 9
Teachers’ Views about Notifying the Student, Family and Other Personnel Working with Students
with Special Needs About the Assessment Results

With regard to the classroom teachers notifying the student himself / herself, his / her family
and other staff working with the student about the evaluation results, it is concluded that they provide
continuous information about the child’s situation through daily, weekly and annual meetings, and they
also put labels and symbols on the studies and provide feedback by taking notes.
Teachers’ opinions about the question “How do you use the evaluation results to determine the
educational objectives?” were as follows:
Table10
Teachers’ Views on Using Evaluation Results in Determining Educational Objectives

When the answers given by the classroom teachers about how they used the evaluation results to
determine the educational goals were examined, it was concluded that if the desired achievement level
was reached after the evaluation they continued with the next level, but if the achievement level was not
reached, the teaching was repeated by using different teaching methods and materials.
Teachers’ views on the question “What do you do to increase your skills in assessing the effectiveness
of teaching?” were as follows:
234
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According to the answers given to the question pertaining to what classroom teachers were doing
to increase their skills in evaluating the effectiveness of teaching, it was concluded that they read special
education books, got help from special education teachers, did research on the internet and participated
in courses opened by the Ministry of Education.
Table 11
Teachers’ Views on What to Do to Increase Skills for Evaluating the Effectiveness of Teaching

Discussion
When the answers given by the mainstreaming class teachers regarding the teaching methods and
activities of the students are examined, it can be seen that the teachers providing one-on-one support
to the students with special needs. Some of the teachers are unable to allocate additional time to the
students due to the crowded class size and therefore the students with special needs are directed to the
special education teacher in their schools. Harvey et al., (2010) concluded that in-service training may
be the most appropriate solution to address the concerns of educators and change negative attitudes
about mainstreaming education. In this respect, it should be ensured that classroom teachers develop
themselves by participating in the necessary trainings (Sahamkhadam, 2020). In the study conducted
by Sarac and Colak (2012), it was concluded that classroom teachers providing inclusion education
received help from other staff in the school and that they did not receive adequate training in spite of the
fact that they wanted to improve themselves. Due to the lack of a special education law in the TRNC,
the infrastructure required for inclusion education is insufficient. The greatest deficiency is the lack of
knowledge of classroom teachers who provide education in mainstreaming classes for students with
special needs and a lack of in-service trainings on this issue. Excessive class size, lack of material
support and lack of awareness among families can also be considered as negative factors (Erden, 2016).
According to peer information studies in mainstreaming education, normally developing peers have
a more positive attitude towards students with special needs and make it easier to accept the situation
of mainstreaming students (Krahe and Altwasser, 2006). In-class and out-of-class activities, other than
academic courses, were found to have a positive effect on improving the communication between average
children and special needs children. Through these activities, we can say that mainstreaming students
and their normal peers interact and collaborate. (Gavish, 2017; Sadioglu, Batu and Bilgin, 2012). It is
thought that classroom teachers working in mainstreaming class should receive support services in order
to develop themselves in collaboration with experts and these services will positively affect mainstreaming
education (Batu, 2000). In their study, Sarac and Colak (2012) stated that classroom teachers could
not find the necessary support within the scope of inclusion and that their demands were not taken into
consideration in terms of the problems they experienced, the physical conditions of the inclusion classes
were not sufficient for the children, and that this support was inadequate although the classroom teachers
cooperated with other staff. In a study conducted by Babaoglan and Yilmaz (2010), teachers stated that
teachers who do not have the necessary knowledge about special education have difficulty in establishing
a classroom authority and that teachers also have difficulties in the absence of the necessary support
education services.
In mainstreaming classes, the lack of instructional adaptation by teachers, lack of acceptance by
peers in children with special needs, and lack of legal deficiencies lead to major problems during the
evaluation of mainstreaming students (Anilan and Kayacan, 2015). In order to develop a new teaching
strategy, it is necessary to share the results of the evaluation with the family and other staff (Aytac,
Demirbas-Celik and Kiracioglu, 2019). Accurate assessment of teaching and keeping results regularly are
important in the context of making the right decisions in the transition to the next teaching period (Sahin,
2010). Classroom teachers with mainstreaming students in the classroom should be well equipped in the
www.ijcrsee.com
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evaluation phase of the teaching as well as the adaptation stage (Sahamkhadam, 2020).
Limitations and recommendations for further research
From this point of view, in-service trainings should be provided to classroom teachers who provide
mainstreaming education in schools where mainstreaming education is applied. Material support should
be provided to schools where mainstreaming education is provided in primary schools. Appropriate
distribution of mainstreaming students by supervising class sizes will positively affect mainstreaming
education in primary schools. If we examine the obtained results from this qualitative study conducted with
primary school teachers working in mainstreaming classes, in-service teacher training can be conducted
and teachers’ opinions and competences of pre-training and post-training can be compared. Within
the scope of mainstreaming, research can be developed by conducting studies with school principals,
education support teachers and families.

Conclusion
When the answers of the mainstreaming class teachers in the teaching methods and activities of
the students are examined, the results of the research show that, the teachers seat their mainstreaming
students in the front row or at the teachers’ desks, giving different tasks to the other students in the
classroom for giving one-on-one support to the students with special needs, In addition to the fact that
they use visual materials, some of the teachers cannot allocate additional time to the students due to the
crowded class size and therefore the students with special needs are directed to the special education
teacher in their schools. Cankaya and Korkmaz (2012) stated that classroom teachers had physical
deficiencies in mainstreaming education practices, and they found it difficult to find the materials to be
used in the course. The teacher should be well equipped in terms of student motivation, gaining family
support, adaptation of the students to the class and applying effective education methods (Sahamkhadam,
2020). When the answers given by the classroom teachers in terms of evaluating the effectiveness of
teaching were examined, it was found that, unlike other peers in their classrooms, they evaluated inclusion
students according to their level, interest and ability. In addition to this, it was observed that there were
teachers who did not use a different assessment method. In addition to making educational adaptations
in mainstreaming education, it is of great importance that appropriate conditions are provided for the
students with special needs and to make the necessary arrangements during the evaluation phase of the
education (Zeff, 2007; Aytac, 2020).
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